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The University of Cape Town (UCT) will offer a 
new masters-level course through the Faculty of 
Humanities named ‘Medicine and the Arts’ for the 
first time in 2014, attracting interested humanities 
and health sciences students. The course aims to 

facilitate the exploration and engagement of the trans-disciplinary 
space between health sciences, social sciences and the arts. Twelve 
seminars over one semester will guide students through the life cycle 
from birth to death as seen from the perspectives of artists, medical 
doctors, and social scientists. 

Each seminar will be jointly presented by an artist, a social scientist, 
and a medical practitioner discussing a core theme, highlighting the 
multiple ways in which the body is conceptualised. Students will 
have the chance to think through the life cycle from genetics and 
conception to death; to share points of connection and difference; 
and, in the process, to develop relationship synergies between arts, 
social sciences and medicine. The seminars will be held in various 

locations, including health facilities and museums, each contributing 
a specific context to the discussion. It is anticipated that new projects 
and initiatives will arise from the inter-disciplinary study of relevant 
literature, discussions and assignments.

The humanities and social sciences have always been an implicit 
part of undergraduate and postgraduate education in the health 
sciences, but increasingly they are becoming an explicit and essential 
component of the curriculum, as the importance of graduate 
attributes and outcomes in the workplace is acknowledged. [1] 
Specific sets of skills and attitudes are required for professional 
behaviour: the ability to work in a team, the application of medical 
ethics, meaningful communication, active listening, the facilitation 
of patients’ expectations and fears, developing partnerships with 
patients and families, and co-creating feasible management plans 
with patients.[2,3] No-one would disagree that our graduates need 
to be empathic,[4] able to communicate well with their patients and 
colleagues, and mindful of patient autonomy, and that they need 
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to show respect for cultural diversity.[5,6] However, how to produce 
such noble educational outcomes is the subject of much debate: 
while some would claim that the humanities and the arts have a role 
to play in producing different kinds of health professionals, others 
see the medical humanities primarily as a critical intellectual space 
for reflexive contemplation of the power of medicine, the history 
of medicine and the cultural ways in which biomedical frameworks 
have been interpreted. 

What do we mean by the ‘medical humanities’ in the context of 
health sciences education? This phrase is in quotation marks because it 
is a starting point for discussion, and not quite the right term. There is 
a substantial body of literature associated with the medical humanities, 
including a number of dedicated journals based in Europe and the 
USA.[7,8] Firstly, since we are dealing with health sciences education and 
not just medical education, the issues need to be broadened to include 
the health sciences apart from medicine. Secondly, medical humanities 
frameworks may or may not be helpful in a South African (SA) context, 
where issues of social justice and health inequalities dominate delivery 
of healthcare. Since a medical humanities course was first proposed by 
Benatar[9] in 1997 as a formal component of SA curricula, little further 
development has taken place. Furthermore, most medical humanities 
studies are carried out by humanities scholars in the field of medicine, 
as opposed to medical or health sciences education, using a humanities 
or social science lens. 

Much as scholars of the humanities would prefer to maintain the 
integrity of their disciplines in an academic environment,[10] the 
empirical basis of Western medicine forms the dominant paradigm 
in health sciences education. Our students need an appreciation 
and respect for different ways of seeing and describing the same 
phenomenon, principally centred around the illness experience, 
and our graduates need to access appropriate skills and tools as the 
situation demands it. On the one hand they need the technical skills 
of biomedicine that have been shown to be helpful to populations 
through randomised controlled trials, but this needs to be tempered, 
as Olser said,[11] by a sensitivity to the individual who is the patient, 
so that the appropriate intervention can be tailored to the patient’s 
particular need. This requires a certain flexibility on the part of the 
student and the health professional: slipping in an out of different 
paradigms is a complex business better suited to certain personalities 
than others.[12] 

Traditionally, the medical humanities have included medical ethics, 
history, literature and anthropology. These disciplines use critical, 
interpretive or historical methods, in addition to the empirical 
approaches that dominate Western medicine. This can be very 
confusing for lecturers as well as students in the health sciences who 
take a positivist paradigm for granted, having been exposed to little 
else.[13] Less prominent in the literature have been the disciplines, 
together with their associated theoretical frameworks, of sociology, 
politics, philosophy, linguistics, education, and law, as well as the 
creative and expressive arts. The last have developed a special place 
in healthcare through music, art and drama therapy, which constitute 
a parallel stream of education and practice that is sometimes referred 
to as ‘complementary and alternative medicine’, with its own body 
of knowledge.[14] Occupational therapists have routinely included 
the arts in their curricula since this forms an important part of their 
work.

A number of medical schools and faculties of health sciences 
have paid attention to the medical humanities in different forms.
[15] At UCT, for example, a structured course in ‘Culture, Psyche and 
Illness’ in the second and third years of the medical undergraduate 
programme is run by a medical anthropologist, a psychiatrist and 

a social worker, bringing cultural and psychological perspectives to 
cases presented in a problem-based curriculum through an integrated 
process. In other countries,[16-18] a variety of courses introduce health 
sciences students to the self-development and reflective practice 
associated with literature,[19] visual art, drama and film media.[20] 

Special studies modules and electives offer students the opportunity 
to explore areas in the arts or humanities in which they are particularly 
interested, and which would otherwise have remained closed to them. 
Medical ethics now forms an important and examinable part of all 
curricula, often integrated into clinical courses.

At a postgraduate level, a number of diploma and masters 
programmes in medical humanities exist overseas, but none apart 
from bioethics are offered in this country. The UCT masters-level 
course ‘Medicine and the Arts’ sets a precedent in the SA context, 
and it is important to establish the field appropriately in relation to 
existing literature and theory. In parallel with educational initiatives, 
in September 2013 the Wits Institute for Social and Economic 
Research (WISER) brought together the first-ever conference on the 
medical humanities in SA. Entitled ‘Body Knowledge’, the meeting 
stimulated the exchange of ideas across many different disciplines 
and set the stage for the development of the field. A follow-up 
conference is planned in Cape Town in 2014, addressing the theme 
of medical humanities in Africa.

The National Research Foundation is supporting the development 
of a new research field of medical humanities through a grant aimed 
at defining exactly what we mean by the term in the SA context, 
and at expanding our networks to include scholars working in other 
countries in Africa. Rather than defaulting to the North American 
and European definitions and understandings of medical humanities, 
it seems important to explore the field within our own SA cultural, 
historic, geographical and political context. This may result in a 
greater emphasis on notions of community, or traditional forms of 
healing, or poverty and social justice, for example.[21] 

The development of the medical humanities in education and 
research in SA is set to expand over the next few years, and it looks as 
if it will be an exciting inter-disciplinary journey.

1. The Society for Health and Human Values. The Humanities and Medical Education. Academic Medicine 
1995;70(9):745-852. http://journals.lww.com/academicmedicine/toc/1995/09000 (accessed 6 January
2014).

2. McManus IC. Humanity and the medical humanities. Lancet 1995;346:1143-1145.
3. Calman K, Downie R. Why arts courses for medical curricula? Lancet 1995;347(9014):1499-1450.
4. Shapiro J. Walking a mile in their patients’ shoes: Empathy and othering in medical students’ education. 

Philos Ethics Humanit Med 2008;3:10. [http://dx.doi.org/10.1186/1747-5341-3-10]
5. McNaughton J. The dangerous practice of empathy. Lancet 2009;373(9679):1940-1941.
6. Kleinman A. The art of medicine: Caregiving as moral experience. Lancet 2012;380(9853):1550-1551.

[http://dx.doi.org/10.1016/S0140-6736(12)61870-4]
7. Springer. Journal of Medical Humanities. http://link.springer.com/journal/10912 (accessed 6 Jan 2014)
8. British Medical Journal. Medical Humanities. http://mh.bmj.com/ (accessed 6 January 2014)
9. Benatar S. The humanities in medicine at UCT. S Afr Med J 1997;87(12):1662-1663.

10. Wachtler C, Lundin S, Troein M. Humanities for medical students? A qualitative study of a medical
humanities curriculum in a medical school program. BMC Med Educ 2006;6:16. [http://dx.doi.
org/10.1186/1472-6920-6-16]

11. Burns C. In search of wisdom: William Osler and the humanities. Med Educ 2003;37(2):165-167.
12. Helman C. Culture, Health and Illness. 5th ed. London: Hodder Arnold Publication, 2007.
13. Kneebone R. Total internal reflection: An essay on paradigms. Med Educ 2002;36(6):514-518
14. International Society for Complementary Medicine Research. BMC Complementary and Alternative

Medicine. http://www.biomedcentral.com/bmccomplementalternmed (accessed 6 January 2014)
15. Benatar S. The humanities in medicine at UCT. S Afr Med J 1997;87(12):1662-1663.
16. Jones T, Verghese A. On becoming a humanities curriculum: The Centre for Medical Humanities and Ethics 

at the University of Texas Health Science Center at San Antonio. Acad Med 2003;78(10):1010-1014.
17. Abdel-Halim R, Alkattan KM. Introducing medical humanities in the medical curriculum in Saudi Arabia: 

A pedagogical experiment. Urol Ann 2012:4(2):73-79. [http://dx.doi.org/10.4103/0974-7796.95549]
18. Humayun A, Herbert M. Towards behavioural sciences in undergraduate training: A core curriculum. J Pak 

Med Assoc 2011;87(8):800-807.
19. DasGupta, S. Reading bodies, writing bodies: Self-reflection and cultural criticism in a narrative medicine 

curriculum. Lit Med 2003;22(2):241-256. 
20. Powley E, Higson R. The Arts in Medical Education: A practical guide. Milton Keynes: Radcliffe Publishing, 

2013.
21. Parkinson C, White M. Inequalities, the arts and public health: Towards an international conversation. Arts 

& Health, 2013;5(3):177-189. [http://dx.doi.org/10.1080/17533015.2013.826260]

Accepted 8 January 2014.

http://journals.lww.com/academicmedicine/toc/1995/09000
http://dx.doi.org/10.1186/1747-5341-3-10]
http://dx.doi.org/10.1016/S0140-6736
http://link.springer.com/journal/10912
http://mh.bmj.com/
http://dx.doi.org/10.1186/1472-6920-6-16]
http://dx.doi.org/10.1186/1472-6920-6-16]
http://www.biomedcentral.com/bmccomplementalternmed
http://dx.doi.org/10.4103/0974-7796.95549]
http://dx.doi.org/10.1080/17533015.2013.826260]



