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ABSTRACT 

Working students are faced with challenges and responsibilities both at university and in their 

employment. In attempting to study the books and chapters assigned, meet assignment deadlines, 

participate in extracurricular activities, and functions at work, working students may be 

overwhelmed. The primary aim of this study was to examine and understand the influence of non-

cognitive factors (including Psychological Capital, time management, and grit) on flourishing and 

the working student’s intention to quit their studies. A non-probability sampling technique indicating 

convenience sampling and purposive sampling were employed to recruit respondents. The sample 

(n = 194) was from a residential university in the Western Cape of South Africa. Non-cognitive 

variables had a positive relationship with flourishing and a negative relationship with intention-to-

quit studies. Academic mindset measured as Psychological Capital explained the largest 

proportion of the variance in flourishing and intention-to-quit studies. Lecturers, counsellors, and 

university officials should collaborate to incorporate programmes that will aid in developing these 

non-cognitive variables into the university’s curriculum. These interventions may help improve 

academic success and throughput of working students. 
Keywords: psychological capital, grit, time management, flourishing, intention to quit, working 

students 
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INTRODUCTION 
Studying and working can be a daunting task. Succeed is not only achieved by knowledge about 

content of program and academic capabilities needed but also on cultivating non-cognitive 

components (Fong et al. 2017). Specifically, students who work need to develop competencies 

to enable their flourishing and academic achievement (Farrington et al. 2012), and not 

disregarding knowing the course content and academic competence. The mental health and 

flourishing of students are of interest to tertiary (Van Zyl and Rothmann 2012). As higher 

education institutions attempt to adapt to an increasing number of student intake, many of whom 

experience psychological challenges, the higher institution community sees that non-academic 

elements, which includes emotional well-being as well as wellness, remain closely linked with 

academic accomplishment (Hartmann and Prichard 2018). By identifying non-cognitive factors 

that can be developed; institutions can strategise and implement interventions to improve these 

areas of students. Failing to do so may result in premature dropout of working students who 

cannot cope, or negative impact on the working student’s wellbeing.  

Students who are unable to adapt to the demands of graduating in record time may quit 

prematurely resulting in reduced confidence in their abilities. Flourishing students have better 

performances, good attendance rate, improved degrees of fulfilment, attainment of good grades 

and are intrinsically motivated to graduate (Keyes 2006). Therefore, we focussed our inquiry 

on affective factors and characteristics of working students, specifically academic 

psychological capital (PsyCap), grit and time management, and its relationship with flourishing 

and intention to quit studying.  

 

REVIEW OF THE LITERATURE 
Non-cognitive factors are competencies essential for academic student success (Nagaoka et al. 

2013). Non-cognitive factors, such time management, grit, motivation, and self-regulation play 

critical roles in the success of individuals both at school and their place of work (Heckman and 

Rubinstein 2001). In trying to grasp the effect these constructs have on student achievement, 

the academic success model was developed showing that non-cognitive factors such as 

academic mindset (e.g., a sense of belonging, self-sufficiency), academic perseverance (e.g., 

determination), learning strategies (e.g., management of time), social skills (e.g., interactive 

capabilities), and academic behaviours (e.g., going to class completing assignments) impact 

academic accomplishments (Farruggia et al. 2018). Currently, specific components of the 

academic success model were utilised. These components are academic mindset 

(conceptualised as academic psychological capital), learning strategies (conceptualised as time 

management) and academic perseverance (conceptualised as grit). These factors are indicated 
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to positively and negatively impact flourishing and intention to quit studies respectively of 

students who work and study. As such, flourishing and intention to quit is defined first, followed 

by the non-cognitive constructs that make up the present study. 

 

Flourishing within the academic context 
Keyes (2002) explained flourishing as a state of having positive emotions and operating 

optimally, people’s discernment, coupled with evaluations of the value of the life they live. Past 

research has shown that flourishing impacts on academic performance-impeding elements, for 

example, the absence of discretion, self-regulation, and stalling (Howell 2009; Seligman 2011). 

Flourishing has moreover been discovered to affect a variety of outcomes within the academic 

environment (Howell 2009; Seligman 2011). While controlling certain variables such as 

relevant wellness-indices and demographics, flourishing influenced academic performance 

positively (Datu 2018). 

 

Intention to quit 
Quitting and dropping out of school have been identified as concerns both in South Africa and 

internationally; and this has been linked to a variety of reasons (Council on Higher Education 

(CHE) 2018). Research have shown that some of the reasons can be attributed to person-setting-

fit or academic integration into the higher institution (Allen and Robbins 2008; Christie, Munro, 

and Fisher 2004), level of secondary school accomplishment (Leppel 2005; Tracey and Robbins 

2006), age (Long, Ferrier, and Heagney 2006), choice of course to study (Christie et al. 2004; 

Long et al. 2006) studying full or part-time (Long et al. 2006; Yorke 2000), Grade Point 

Average (French, Immekus, and Oakes 2005) and attitude towards studies (Wintre et al. 2006). 

In the current study, intention-to-quit studies due work and study demands is an indicator of 

failure to attain academic success 

 

Academic mindset: Academic Psychological Capital  
Psychological Capital (PsyCap) implies people’s positive psychological condition. This comes 

in the form of being self-assured (self-efficacy) to invest the essential energy to flourish when 

faced with a difficult task; by making a positive acknowledgement (optimism) about being 

successful at some point; determined in achieving set aims and, when needed, redirecting ones 

path to attain objectives (hope) to thrive; when faced with trials and hardship, being tenacious 

to press on and outperform past levels (resilience) to achieve success (Luthans and Youssef 

2004). Setar, Buitendach, and Kanengoni (2015) proposed that PsyCap is by nature transient 

implying that it can be developed. Thus, PsyCap can be enhanced and improved in any 
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individual during his or her life (Lewis 2011). PsyCap has been contextualised in the academic 

environment as academic PsyCap. Luthans et al. (2012, 254), claim academic PsyCap implies 

a students’ “positive psychological state, consisting of hope, efficacy, resilience, and optimism 

to achieve academic success”. Academic PsyCap fosters positive cognitive evaluation of 

situations and the practices needed for consideration, clarification, and preservation of positive 

and invaluable recollections (Luthans and Youssef-Morgan 2017).  

PsyCap has been previously found to influence outcomes of well-being and flourishing. 

PsyCap prompt cognitive, emotional, psychological, and social systems that promote fulfilment 

and well-being (Youssef-Morgan and Luthans 2015). According to Roemer and Harris (2018), 

individuals high on the PsyCap scale can decode situations in a sensible way, feel reassured and 

emboldened, and can easily adapt irrespective of difficulties that deter flourishing. Individuals 

will thrive if positive effects, for instance wellbeing, hopefulness, and encouraging self-regard, 

is greater than the negative effects (Diehl, Hay, and Berg 2011). It is therefore expected that 

PsyCap directly related to flourishing of working students. 

Though there are limited research on PsyCap with the educational environment, PsyCap 

was found to directly impact academic performance (You 2016). PsyCap identifies with 

students’ commitment to learn as well as self-regulated learning (You, Kim, and Kang 2014). 

These suggest that academic PsyCap could be a noteworthy resource aiding educational 

accomplishment; to support these findings, we suggest PsyCap is inversely related to intention 

to quit studies. 

 

Academic perseverance: Grit 
Duckworth et al. (2007) presented the idea of grit. Grit is described as the zeal and tenacity for 

long-haul objectives. It involves working tirelessly through difficulties, maintaining efforts, and 

enthusiasm over a significant period regardless of setbacks, affliction, and plateaus in progress 

(Duckworth et al. 2007). Several studies investigated the influence of grit within the academic 

environment. Duckworth and Seligman (2005) found grit, self-discipline, and perseverance are 

better predictors of academic success in colleges than academic assessment tests (SAT) or 

intelligence quotient tests. Similarly, Perkins-Gough (2013) found the grit scores of students 

were the most significant predictors of student completion of a programme.  

Irrespective of performing poorly in class, students with grit will strive for better results 

(Farrington et al. 2012). They employ alternative techniques to understand study materials 

rather than quit. Duckworth and Quinn (2009) stated that grit affords high-level performers the 

energy to get and remain at the top. Grit was found to ensure that certain individuals maintain 

effort even when difficulties are encountered. Similar to findings by Duckworth et al. (2007), 
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we propose a positive impact of grit on the flourishing of working students. 

Despite incurring additional cost gritter person are less prepared to quit when they fail 

(Lucas et al. 2015). As opposed to persons with lesser grit level, gritty individuals exert more 

effort when failing and are bound to either gain or lose confidence as opposed to resigning 

(Lucas et al. 2015). We expect that there would be a negative impact of grit on working 

students’ intention to quit.  

 

Learning strategies: Time management 
Proper management of time remains a concern for students, more so for working students. 

Managing time is no easy feat, despite its importance (Al-Zoubi 2016). Time management 

abilities include prioritising and arranging work, assessment preparation, and attending classes 

(Sansgiry, Bhosle, and Sail 2006). Students who implement proper management of time 

strategies and study techniques are expected to have better academic achievements . Improper 

management of time practices, for example, allotting less time for work and study and missing 

deadlines are seen as stress inducing and reduces performance in academics (MacCann, 

Fogarty, and Roberts 2012). 

Farrington et al. (2012), proposes that scholars are less likely to finish coursework if they 

are not organised. Incomplete coursework and not preparing diligently impact academic 

performance. Less desirable academic result negatively impacts student attitudes leading to 

decreased academic fortitude (Farrington et al. 2012). Excellent management of time skills 

resulted in enhanced psychological prosperity, increased confidence, and improved wellness 

(Wintre et al. 2011). Therefore, it is proposed that there would be a direct link between time 

management and the flourishing of working students.  

Highlighted by Doherty (2006), the majority of students who quit or fail is a result of 

difficulty in managing their time effectively. Grissom, Lebb, and Mitani (2015) found evidence 

that proper time management leads to reduced work pressure. Thus, an influence of time 

management on intention to quit is expected.  

 

Study objective 
The objective of the current study is to establish the relationships amongst non-cognitive factors 

and academic success outcome variables, namely flourishing and intention to quit studies. We 

also propose to determine which of the non-cognitive elements explain the biggest ratio of the 

variance in flourishing and intention to quit studies in order to prioritise interventions. We 

therefore propose to explore the following objectives: 
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• To determine if a relationship exists between non-cognitive factors, viz academic PsyCap, 

grit and time management; and respectively, flourishing and intention to quit studies of 

working students. 

• To determine which of the non-cognitive factors explain the biggest proportion of the 

variance in, respectively, flourishing and intention to quit studies of working students. 

 

METHODOLOGY 
A quantitative design implementing a purposive sampling methodology was utilised. Part-time 

students formed the study population at a chosen residential tertiary institution in the Western 

Cape. The population comprised 2416 registered students in formal employment (i.e., registered 

as part-time students).  

 

Data collection 
Ethical clearance was obtained (reference number: HS20_4_41) prior to commencing the 

research study. The researchers utilised Google forms to develop an online survey due to social 

distancing measures required by the Covid-19 pandemic at the time of data gathering. An 

announcement with the survey link was sent to members of the target population through the 

communications channel of the selected university. The final sample comprised of 194 working 

students. 

 

Sample characteristics 
The sample comprised mostly women (n = 124), most of them falling in the age range of 25‒

29. (n = 45). A large portion of the participants were enrolled as undergraduates (70%; n = 136), 

the remainder were enrolled as postgraduates. All the participants had jobs, 92.3 per cent (n = 

179) full-time employed. Bulk of participants specified that they had wards (56.4%) and 48.5 

per cent (n = 94) were married. 

 
Table 1: Biographical information 
 

Item Category Frequency (n) Percentage (%) 
Gender Male 70 36 
 Female 124 64 
Age 18‒24 11 5.7 
 25‒29 45 23.2 
 30‒34 35 18 
 35‒39 40 20.6 
 40‒44 35 18 
 45‒50 17 8.8 
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Item Category Frequency (n) Percentage (%) 
 Above 50 11 5.7 
Marital Status Married 94 48.5 
 Single 90 46.4 
 Divorced 8 4.11 
 Widowed 2 1 
Student registration  Undergraduate Doctorate 136 71. 
 Postgraduate 58 29.9 
Employment type Full-time 179 92.3 
 Part-time 8 4.1 
 Self-employed 7 3.6 
Daily working hours  3‒4 hours 3 1.6 
 5‒6 hours 9 4.6 
 7‒8 hours 129 66.5 
 More than 8 hours 53 27.3 
Number of dependents None 84 43.3 
 One 29 15 
 
 Two 57 29.4 

 Three 16 8.2 
 More than three 8 4.1 

 

Measuring Instruments 
The instruments utilised in the study include a demographic form, four assessment instrument, 

and a self-constructed intention-to-quit questionnaire.  

 

Academic PsyCap Questionnaire (PCQ) 
The 24-item PsyCap questionnaire authenticated for use in academic territory (Luthans, 

Luthans, and Avey 2014; Luthans, Luthans, and Palmer 2016) was used to measure PsyCap. 

Studies conducted reported reliabilities of 0.93 and 0.914, separately (Luthans et al. 2016; 

Luthans, Luthans, and Chaffin 2019). The measure was also found to be reliable (α = 0.940) in 

the present study. 

 

Mental health continuum ‒ short form (MHC-SF) 
The MHC-SF (Keyes 2006) includes 14 items indicating different prosperous emotions which 

measures encouraging mental well-being. Responses are presented on a six-point scale (never, 

to every day) (Karaś, Cieciuch, and Keyes 2014). In South Africa reliability of (0.74) was 

achieved (Keyes et al. 2008). Other studies had internal consistencies of (0.89 and 0.90) for the 

scale (Basson and Rothmann 2019; Van Zyl and Rothmann 2012). A 0.941 reliability 

coefficient of was found in this study. 
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The grit-perseverance of effort subscale 

The scale was comprised of six questions on a 5-point scale ranging from “not like me” to “very 

much like me” (Duckworth et al. 2007). A reliability of (α = 0.81) was recorded among first 

year students (Mason 2018). Cronbach alpha of 0.73 was also recorded among university 

students in South Africa (Urban and Richard 2015). The grit scale was also found reliable in 

the current study (α = 0.819). 

 

The time management short-range planning subscale 

A seven-item presented on a 5-point Likert scale was utilised (Britton and Tesser 1991). 

Responses ranged from always to never. Farruggia et al. (2018), recorded a Cronbach alpha of 

0.87 among college students. In Turkey, the scale had a Cronbach alpha of 0.89 among students. 

This is in line with the reliability analysis conducted for the present study (α = 0.887). 

 

Intention to Quit Scale 

A self-constructed questionnaire was utilized after critical review of intention to quit within 

organisational settings. The scale consisted of three items on a 5-piont scale. The instrument 

was self-developed hence no reliability had been on record. For this study, the reliability 

coefficient was 0.620. This is below the minimum acceptable coefficient to be considered 

reliable. However, this may be credited to the limited quantity of items. Nevertheless, the results 

from this instrument were interpreted with caution. 

 

RESULTS  
The correlation analysis illustrates a meaningful direct association between PsyCap levels and 

flourishing levels of the part-time student (r = 0.546, p < 0.01). A substantial direct connection 

between the grit levels and flourishing levels was established (r = 0.463, p < 0.01). And a 

noteworthy direct association existed between the time management levels and flourishing 

levels of these participants (r = 0.437, p < 0.01).  

The outcome established a considerable inverse connection between PsyCap levels and 

intention-to-quit studies of the participants (r = -0.455, p < 0.01). Similarly, connection 

between grit levels and intention to quit studies were significantly negative (r = -0.292, p < 

0.01). Finally, some negative connection was established between time management and 

intention to quit (r = -0.177, p < 0.05). A weak connection was established, indicating that there 

is a possibility that with the influence of other factors, as these students employ time 

management techniques, they are less likely to quit their studies. 
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Table 2: Descriptive and correlation analysis results (n = 194) 
 

Variable M SD α 1 2 3 4 

1. PsyCap 4.432 .837 .940 1    
2. Grit 4.092 .788 .819 .492** 1   
3. Time management 3.259 .869 .887 .404** .440** 1  
4. Flourishing 4.249 1.080 .941 .546** .463** .437* 1 
5. Intentions to quit 2.309 1.045 .620 -.455** -.292** -.177* -.393* 
Note: M = Mean, SD = standard deviation, α = Cronbach alpha reliability coefficient, ** = significant at the.01 
level; *significant at the .05 level 

 

Whilst controlling the impact of the demographic factors, the fraction of the variance described 

by the non-cognitive constructs was analysed and established using hierarchical regression 

analysis. Demographic variables were inputted in the first step; the independent constructs 

PsyCap, grit, and time management were inserted second. Flourishing and intention to quit 

stood the dependent variable for both analyses. 

 
Table 3:  Hierarchical multiple regression analysis explaining the variance in flourishing and intention 

to quit from demographic variables, PsyCap, grit, and time management (n = 194) 
 

 

Findings displayed in Table 3, shows that in Step 1 the demographic factors explained 18 per 

cent (R2) of the variance in flourishing in the participants. This value increases to 46.8 per cent 

of the variance explained when PsyCap, grit and time management is included in Step 2. 

Implying the added variance of 28.8 per cent in flourishing above that accounted for by the 

demographic factor was as a result of PsyCap, grit and time management. The range of Beta 

scores in Step 1 were -.203 to 0.359, which are statistically significant. With age and gender 

contributing the highest portion of β = 0.359 and -0.203 (p = 0.00) respectively towards 

Predictor 
Flourishing Intention to quit 

R2 Δ R2 β R2 Δ R2 β 
Step 1 
Academic status 
Employment status 
Daily working hours 
Age 
Gender 
Marital status 
Number of children 

.180**   
-.015 
.061 
-.045 
.359** 
-.203 
-.140 
.019** 

.081**   
-.060 
-.045 
.096 
-.101 
.202** 
-.074 
.134** 

Step 2 
Academic status 
Employment status 
Daily working hours 
Age 
Gender 
Marital status 
Number of children 
PsyCap 
Grit 
Time management 

.468** .288  
.004 
.035 
-.043 
.200** 
-.128* 
-.166 
.139 

.299** 

.174** 

.232** 

.246** .165  
-.092 
-.009 
.085 
.012 
.105* 
-.051 
.055 

-.393** 
-.090** 
.019 

Note: ** = p < 0.01; * = p < 0.05; β = standardised Beta coefficient 
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explaining the variance in flourishing. Beta scores in Step 2 ranged from -0.166 to 0.299, with 

PsyCap accounting for a significant portion of the variance in flourishing (β = 0.299, p < 0.01), 

followed by time management (β = 0.232, p < 0.01) and grit (β = 0.174, p < 0.01) respectively.  

The outcomes also show that demographic variables account for 8.1 per cent of the 

variance in intention to quit of students who work. This portion of the variance (R2 =.081; F(7, 

186) = 2.338, p = 0.026) is statistically significant. In step 2, the variance explained (R2) 

increase to 24 per cent due to the addition of the non-cognitive constructs. This implies PsyCap, 

grit, and time management is responsible for a 16.5 per cent increase in variance in intention-

to-quit studies described, beyond the variance contributed by demographic elements.  

This increase in variance (R2 =.246; F(10, 183) = 5.986, p = 0.000) is statistically 

significant. Beta scores in Step one ranged from -0.101 to 0.202, with gender accounting for a 

major section of variance explained β = 0.202 (p = 0.00). Beta scores in Step 2 ranged 

from -0.393 to 0.105, with PsyCap reporting a significant portion of the variance in flourishing 

(β = -0.393, p < 0.01). PsyCap therefore explains the biggest portion of variance in the 

flourishing and intention to quit studies of students who work and study. 

 

DISCUSSION 
This study explored how some non-cognitive constructs can impact working students’ 

flourishing, consequently, attaining academic success amidst the difficulties faced, or how these 

factors impact their likeliness to quit their studies. A significant positive correlation was 

established between PsyCap and flourishing. Suggesting that an increase in PsyCap will result 

in flourishing also increasing. This result concurs with research conducted in Australia among 

school kids as well as youngsters which a medium to strong connection was observed between 

academic PsyCap and flourishing (Finch, Farell, and Waters 2020). The current outcome is 

supported in other studies which showed people who have enhanced levels of PsyCap result in 

increased levels of flourishing (Chen et al. 2019; Manzano-Garcia and Ayala 2017). Youssef-

Morgan and Luthans (2015) suggests that applied and valuable resources and mechanisms are 

provided by PsyCap to improve overall well-being and therefore flourishing in people.  

The levels of grit of these students and their corresponding flourishing levels are 

significantly connected positively. A moderate relationship is observed, suggesting that as grit 

levels surge, flourishing likewise rises. Within the academic environment, this result is 

reinforced by a cross-cultural study which recognised that grit and flourishing are linked 

positively (Datu et al. 2020). Though limited studies have been documented on the link between 

grit and flourishing, perseverance of effort among Chinese students was found to be negatively 

related with depression (Zhang et al. 2018). Similarly, through the pandemic (Covid-19) grit of 



Amadi, Du Plessis, Solomon Exploring the influence of academic psychological capital, grit, and time management 

202 

scholars in America was found to be correlated with their subjective well-being (Bono, Reil, 

and Hescox 2020). 

Findings in the current study also established a moderate correlation of flourishing and 

time management. This result proposes that the flourishing of the participants improves as they 

manage their time better. Eldeleklioglu, Yilmaz, and Gultekin (2010) substantiated outcomes 

of the present study demonstrating that time planning as a component of time management is 

positively linked to psychological wellbeing. With adequate planning of time, achieving set 

goals can be a contributing element to the well-being of individuals (Eldeleklioglu et al. 2010). 

PsyCap was concluded to be negatively connected to working students’ intention to quit 

studies. You et al. (2014) also recognised that increased PsyCap levels improves scholars’ self-

coordinated learning and their commitment to learn. The importance of PsyCap in the 

attainment of personal and academic goals has been established in some studies (Luthans et al. 

2014; Luthans et al. 2012; Mercan 2016). According to Riolli, Savicki, and Richards (2012) 

PysCap serves as a buffer to ease students’ stress. PsyCap offers the means to improve students’ 

insusceptibility to stressor or aid the way students analyse and categorise challenging situations 

to see them as opportunities rather than threats that will push them to giving up (Riolli et al. 

2012). 

As an outcome, a negative correlation amongst grit and working students’ intention to quit 

was established. Suggesting that as these students continue to persevere, they are less likely to 

quit. After conducting a binary logistic regression examination, found that grit was a better 

forecaster of accomplishment ratios in contrast to other variables (Duckworth et al. 2007). 

Among four researches performed, Eskreis-Winkler et al. (2014) concluded that individuals 

with high grit levels were more unwilling to leave their life obligations.  

Time management was concluded to have statistically significant negative link to working 

students’ intention to quit studies. Intention to quit studies by students who work also is likely 

to reduce if proper time management strategies are implemented. Improper time management 

strategies were concluded to lead to female students quitting higher education (Wudu and 

Getahun 2009; Ziddy 2007). Whereas adequate time management strategies buffers stress from 

academics and stress predicts quitting (Misra and McKean 2000). 

Hierarchical regression analysis found demographic variables to be significant predictors 

of flourishing and intent to quit studies of working students. Over time demographic variables 

have been established to be critical predictors of students’ graduating and performing 

academically. Richardson, Abraham, and Bond (2012) supported this finding stating that the 

probability of students finishing, and graduating are often influenced by demographic variables. 

According to Akhtar and Kroener-Herwig (2019), gender was concluded to be forecaster of 
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psychological wellbeing, implying that females had lower levels of psychological well-being 

than their male counterparts. Age has also been found to be considerably related to academic 

performance, suggesting that older students tend to outperform their younger colleagues 

(Alstete and Beutell 2004; Lobb et al. 2006). This could be as a result of mature students being 

more invested in completing their degrees leading to better performances academically.  

The non-cognitive factors were predictors of flourishing and intention to quit with PsyCap 

established as the highest significant predictor. This discovery is in line with preceding research 

papers that has established PsyCap and its components predict a vast proportion of the changes 

in flourishing (Avey et al. 2010; Datu and Valdez 2016; Flinch et al. 2020). Psychological, 

affective, cognitive, and social well-being can be improved by acknowledging the impact of 

PsyCap (Datu and Valdez 2016). PsyCap is beneficial to improving flourishing levels of 

individuals when developed (Avey et al. 2011; Culbertson, Fullagar, and Mills 2010; Riolli et 

al. 2012). 

Furthermore, if students utilise inadequate study techniques, those high on PsyCap tend 

to re-evaluate and implement different study methods until their goals are achieved (Luthans et 

al. 2012). They tend to be tenacious and more willing to devote the necessary energy to attain 

success (Avey et al. 2011). Therefore, it is imperative that universities and colleges assist and 

give the required support in developing PsyCap as a resource. 

 

Practical implications for higher education 
By assumption, if asked the main aim of attending a university, it will be agreed that completing 

and gaining a degree is the primary objective. To attain this milestone, academic skills, and 

content knowledge of the course of study is not sufficient. The development of additional skills, 

behavioural patterns, attitudes, and strategies is critical to flourish and maintain performance 

(Farrington et al. 2012). 

Institutions of higher learning are employed to include programmes designed to develop 

or improve non-cognitive constructs as part of their curriculum. These programmes would 

promote the positive functioning of students by providing support that nurtures long-lasting 

valuable resources such as grit, PsyCap and time-management (Datu and Valdez 2016). 

Interventions targeted at psychological assets and how they can be utilised may encourage 

students to meet their goals and improve retention rates (Luthans et al. 2012). Such programme 

should investigate the imapct of these non-cognitive variables over a long period. 

Implementation of such a programme would be beneficial to enhance educational engagement 

and well-being and also reduce quitting entirely, nonattendance, and depression (Datu and 

Valdez 2016). 
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LIMITATIONS AND RECOMMENDATIONS 
The current research utilised a cross-sectional design on a little sample size, that could raise 

concerns about how valid the findings are. Forthcoming studies could make use of longitudinal 

designs to reinforce the findings of this study. It is not clear how the results of the study would 

differ for full-time students; therefore, future research could include participants studying full-

time and part-time, from various institutions across South Africa. Online self-reported data was 

relied on to investigate these non-cognitive variables, upcoming research is advised to use 

varying methods of collecting data such as focus groups and peer-report. The self-articulated 

intention to quit questionnaire reported less than acceptable levels of reliability lower than the 

0.70 caps to be deemed consistent. Upcoming studies could employ a standardised instrument 

to measure the intention to quit studies.  

 

CONCLUSION 
Non-academic and academic factors remain vital for working students to be successful 

academically. Irrespective of how beneficial it may be, studying and working together is 

demanding and stressful (Hall 2010). The study was aimed establishing the relationship among 

some non-cognitive variables and working students’ intention to quit and flourishing, and 

results indicate significant relationships between these variables. Furthermore, PsyCap 

explained the biggest part of the variation in flourishing and intent to quit for working students. 

Therefore, institutions of higher education are encouraged to include academic PsyCap 

development in curricular or co-curricular activities. 
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