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Background: The use of non-conventional methods of measurement is a long-established
practice in most societies.
Aim: To investigate the effectiveness of non-conventional methods of measurement in the
placement of children in schools in general and the ‘clutch-the-ear’ and get enrolled age
measurement practice in particular. To expose the shortfalls of a classroom setup in which
age-for-grade enrolment is distorted.
Setting: Zimbabwe.
Methods: Literature review and researchers experiences.
Results: The use of non-conventional methods has both pros and cons. The practice can be
hailed for showing the indigenous knowledge systems as giving, to an extent, transparent
and accurate maturity prediction ways that require preservation. However, it works perfectly
for people of average height while prejudicing the outliers. The immediate conspicuous
consequence is the late enrolment of the affected. In the case of the ‘clutch-the-ear’ and get
enrolled measure, findings are discussed below.
Conclusion: The use of non-conventional methods of age measurement unobtrusively upsets
education quality through facilitating stereotyping, discrimination and age-heterogeneous
classes. Researchers propose a ‘backward-integration-enrolment’ strategy; getting into
communities to enrol not to wait for the community to bring children to school.

Introduction
Africa is rich in non-conventional ways of measuring objects or events and predicting events or
action. Through indigenous knowledge systems (IKSs), predictions have been made for almost
every occurrence in human life. This is a situation when IKSs are used in the context of defining a
social phenomenon. IKSs allow predictions to be made for literary all occurrences relevant to
people’s life (Soropa et al. 2015). There are predictions done by ordinary people through reading
signs and symbols, while other predictions are done by experts: spirit mediums or ‘bone-throwers’.
In many communities, IKS becomes the basis for most ‘local-level decision-making’ (Soropa et al.
2015). This article draws attention to the implications of some IKS practices for educational
developments through interrogating a traditional maturity prediction method. For the purpose of
this article, the researchers will name the method the ‘clutch-the-ear’maturity prediction method.
This term, as will be explained in forthcoming sections, is coined from the way the maturity
prediction test is carried out in which children are asked to clutch one of their ears. This practice
is extensively, though informally, used to ascertain children’s maturity for enrolment into the
formal education system. The researchers, all Zimbabweans, have experienced this practice and
traced it to pre-colonial times through oral tradition. The education-related concepts to be tackled
in the understanding of this IKS practice are randomly drawn from literature. Through concepts
such as age-heterogeneity, juvenile delinquency, age-for-grade and enrolment, the developments
in education alongside IKS are investigated. The sample of concepts used herein involves only
concepts relating to enrolment of children into schools and those pertaining to society’s beliefs
and practices.
The ‘clutch-the-ear’ concept entails a practical procedure in which children use their hand to
clutch the ear at the opposite side to the hand. This means taking the right hand, over the head,
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to hold the left ear or vice versa. Since time immemorial, the
successful completion of this task signified a child’s maturity
for more demanding task like herding goats, monitoring
animal traps and so forth. With the beginning of colonisation,
locals continued to use this measure to determine children’s
readiness for enrolment into the formal education system.
Failure to clutch the opposite ear means one is not yet due for
formal education or more demanding responsibilities. This
method, as the article will discuss, is correct and relevant to a
great extent. However, the method’s inadequacy comes in its
inability to deal with outliers and the subsequent prejudices
in their accessing education. Those of below or above average
height are bound to be victims. Those with below average
height will require more years than their age-mates to succeed
in this task. The opposite scenario obtains for those with
above average height. While the former will enrol for formal
education later than their age-mates, the latter will get
enrolled earlier. In both cases, children get disadvantaged.
The prejudice is worse in those children living with
disabilities. These will get to school long after their agemates, if at all they eventually get the opportunity. Through
listening and evaluating such marginalised stories, a complete
understanding of IKS can prevail (Ramose 2016). This ‘clutchthe-ear’ maturity prediction method is widely used to date,
though informally, in Zimbabwe’s rural and urban areas.
This article has two focal objectives. Through isolating the
maturity prediction practice and analysing it, the article
seeks to placate the ardent advocacy for unchallenged
adoption of IKS that is going on in various scholarly spheres.
On the one hand, there are IKS methods proven relevant by
research. An example is the climate indicators from IKS in
which knowledge of ‘wild fruits, trees, worms and birds’
flowering, quantities, breeding and migratory patterns has
proved to be consistent with modern climate predicting
methods (Soropa et al. 2015). On the contrary, there are a
number of intelligent solutions of IKS that fall short to
contemporary demands. For example, there are biases and
discrimination prevalent in African societies (Dickson &
Mbosowo 2014). Yet, there is a general fortification of African
epistemologies as superior and pure (Baloyi & Ramose 2016).
The researchers’ opinion is that the bona fide significance of
IKS can be brought out by objective interrogation through
looking at practices’ implications to the good of humanity.
This will permit the adoption and preservation of worthy
IKS for contemporary and future use. The biased and
indiscriminate defending of IKS defeats and annihilates the
quest to extract real value out of them and must be restrained.
A greater acceptance and use will only come through
increased exposure of facts such that corrections are made
where they are due. By so doing, knowledge users and
future generations will give more value to the IKS scholarly
work, realising its mission as not mere veneration of the
marginalised methods but objective questioning and
preservation of valuable intelligence. Besides, all ways of
knowing must aim to ‘understand experience so that it can be
used to ameliorate, strengthen and protect especially human
life on earth’ (Ramose 2016:60).
http://www.sajce.co.za
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Secondly, the article seeks to contribute to the debate on
challenges in the developing countries’ education system by
interrogating a maturity prediction method widely used,
though informally, in Zimbabwe. The article focuses on
hindrances to enrolment as they are inimical to the realisation
of education for all targets. Some people are deprived access
to education because of a lack of knowledge perpetuated by
some practices and beliefs. This is worrisome because
education is a fundamental condition through which
economic and social developments occur, with primary
education as its foundation (World Bank 2003). In a quest to
ensure that education is made accessible to all, the United
Nations (UN) seeks to ‘ensure inclusive and equitable quality
education and promote lifelong learning opportunities for
all’ (United Nations 2016:5). This is stated as the UN’s fourth
Sustainable Development Goal. By looking at the ‘clutch-theear’ concept, societal practices affecting the timely enrolment
of children into formal education are brought to the fore. The
article consequently educates people against following IKS
indiscriminately, as there are some practices that perpetuate
stereotypes and violation of children’s rights through
negative social construction. Such negative social norms also
impact negatively on the utilisation of education services.
For policy-makers, the article recommends a method termed
herein, the ‘backward-integration-enrolment’. Backward
integration is widely understood in business and economics
clique. In business sense, backward integration is a scenario
in which a company moves to take control of its inputs
supply through, for example buying a company that
previously supplied it with raw materials (Olanrewaju 2016).
By so doing, the company is guaranteed of a stable input
supply. By the same principle, through adopting ‘backwardintegration-enrolment’, the school goes into the community
to get and possibly ‘rescue’ children rather than wait for
parents to bring children to school for enrolment.

The ‘clutch-the-ear’ maturity
prediction method: Some detail
The ‘clutch-the-ear’ practice is in all probability not
documented. We have searched in several places harbouring
such type of knowledge to no avail. However, this is a
common practice in Zimbabwe. Basically, it is used informally
to determine one’s maturity or readiness for formal education
and more demanding tasks. This is a long-standing practice.
The practice entails a practical test in which children who can
successfully hold the ear to the opposite side of their hands
will be deemed mature. The hand must go over the head to
the ear as illustrated below. As shown in Figure 1, the child to
the left side is ready to enrol for formal education. The one
to the right is not yet mature to get enrolled into formal
education as the hand has not gone far enough to clutch the
ear at the opposite side. Oral tradition has it that this practise
was used since time immemorial to determine children’s
readiness for various roles in the community. When the
formal schooling system was introduced with the advent of
colonisation, indigenous people continued to use the method
as their maturity predictor.
Open Access
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This exposes prejudices, discrimination, stereotypes, stigma
and faults that come along with some IKS practices. Our
hope is that ‘by revealing the contingency of a thing on our
culture or decisions, we might alter that thing through future
social choices’ (Mallon 2007: 94).

The obtaining education context

FIGURE 1: Children demonstrating the ‘clutch-the-ear’ and get enrolled practice.

Theoretical framework: Social
construction of knowledge
This article utilises the social construction theory in setting
out the explanation on IKS’ impact on the understanding of
maturity, educational development and prejudices. Generally,
social construction pertains to the interest in a phenomenon
that depends on a people’s culture and the decisions they
make (Mallon 2007). This is coming out of the understanding
that ‘knowledge or reality or both are contingent upon
social relations and as made out of continuing human
practises’ (Honderich 2005:9). This social construction of
knowledge deals with the way reality is constructed as well
as relationships that exist between human thought and the
social life realm in which it emerges (Berger & Luckmann
1966). Social constructions apply to those theories that put
emphasis on the socially created or nurtured social life (Scott
& Marshall 2009).
IKSs are part of people’s culture. The understanding of society
in the context of its culture is imperative in appreciating social
construction of knowledge. It is from everyday interactions
that everyday knowledge about reality is derived (Berger &
Luckmann 1966). ‘The concept of culture is important in the
understanding of disability as cultural norms and values
influence conceptions of disability’ (Reid-Cunningham 2009:99).
This is because it is the society that determines what is right or
wrong and what is possible or impossible. ‘Disability exists
when people experience discrimination on the basis of perceived
functional limitations’ (Kasnitz & Shuttleworth 2001:2). Once
that happens, people face physical or psychological restrains to
their abilities.
As a consequence, this theoretical framework facilitates the
understanding of IKS in general and ‘clutch-the-ear’ practice
in particular as used to construct ‘mature’ children for
enrolment into school. In that way, it becomes possible to
comprehend the extent to which society has invented, created
knowledge and made up various phenomena (Mallon 2007).
http://www.sajce.co.za

There have been efforts to ensure equality in the access of
education. ‘Equality of educational opportunity is nearly
universally regarded as a preeminent moral and social
principle of society and its educational system’ (Jia & Ericson
2017:97). Much has been done to ensure equal access of
education through legal and material provisions. At law, ‘the
right to non-discrimination in the enjoyment of education
rights is also protected under international law’ (Heymann,
Raub & Cassola 2014:131). UDHR Article 2 and ICESCR
Article 2 guarantee the right to education regardless of one’s
‘race, colour, sex, language, religion, political or other opinion,
national or social origin, property, birth or other status’.
Developing countries have done much to aid education via
supply-side policies (Masino & Niño-Zarazúa 2016). On the
contrary, there are calls to improve the composition of
classrooms in terms of number and type of pupils in each
class to ensure quality schooling (Jones 2016). This increased
focus on education, especially primary education, came
following the World Declaration on ‘Education for all’
(Masino & Niño-Zarazúa 2016).
In line with advancing the quality of schooling, three main
drivers of change have been identified for developing
countries (Masino & Niño-Zarazúa 2016). These are:
• interventions aiming to enhance the supply-side
capabilities of education institutions;
• interventions targeting supply-side and demand-side
changes in preferences and behaviours that affect the
utilisation of education services;
• bottom–up and top–down participation and management
interventions.
This article ties the IKS’ intelligence discussion to the
interventions listed in the second category, interventions
targeting supply- and demand-side changes. This covers
the preferences and behaviours affecting the utilisation
of education services. The associated actions for such
interventions include strategies facilitating enrolment and
attendance. The idea to look into the non-conventional
‘clutch-the-ear’ maturity prediction method in this context
permits an objective interrogation of this method in particular,
the IKS in general and the impact of social construction of
knowledge on educational development. It also reveals the
challenges impeding the optimum utilisation of educational
interventions put in place to ensure the opportune enrolment
of children into the formal education system.
The implications of the concept are discussed alongside ageto-grade placement in school. This is because there is evidence
Open Access
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that despite progress made in making education available,
absolute deprivation in education remains extraordinarily
high throughout much of sub-Saharan Africa (UNESCO
2010). There are also concerns that despite improvements
recorded in enrolments, the challenge of providing quality
education still remains (The Africa-America Institute 2015).
The age-for-grade placement is part of measures to ensure
provision of quality education.

lacks basic literacy and numeracy skills essential for daily
life. These researchers assume that in communities with high
illiteracy levels, the use of unconventional measures becomes
rife. Children may only get to be released into the formal
education system when deemed mature by community
standards. There is also evidence that households in rural or
remote communities tend to have less access to primary
education (UNESCO 2008).

The African indigenous ways of
knowing and imparting knowledge

Sending children to school timely is crucial for several
reasons. In terms of educational development, the expansion
of human capabilities and freedoms hinge on the accessibility
of education (Masino & Niño-Zarazúa 2016; UNESCO 2007).
‘Formal education is the primary pathway to social
mobility in both developed and aspiring societies’. Factors
that interfere with ones’ steady progression through
formal education also interfere with one’s social mobility
(Jia & Ericson 2017:97). These can be political, economic,
sociological, technological, environmental or legal factors.
Factors interfering with formal education can occur at any
level of the education ladder. The negative effects of these
interferences affect one’s progression. According to Sunny
et al. (2017:68), ‘timely progression through school is an
important measure for school performance, completion and
the onset of other life transitions for adolescents’. As such,
anything that affects one’s movement up the education stages
at any point directly affects one’s later stages of life.

African indigenous ways of education refer to a system
that saw mature members of society preparing children for
responsibilities and opportunities occurring in their
environment or societies (Ocitti 1973). This involved, to a
great extent, the knowledge of signs and their implications
on their life routines. The African indigenous ways of
knowing are different from those found in the Western
world (Nobles, Baloyi & Sodi2016:39). In the African society,
knowledge is transmitted from one generation to another
through oral performances, games, social events and cultural
practices (Kahyana 2016).
When it comes to ways of knowing especially predicting, IKS
is rich with signs giving hindsight and foresight through
such systems of divination. Divination comes in three major
forms: possession, wisdom and intuition (Zuesse 1975). The
outputs from divination informed the society and also
became part of its education system. These, put together with
societal practices, formed the basis of African curriculum and
epistemologies. In short, Africans have their unique ways of
knowing (Airoboman & Asekhauno 2012). African ways of
knowing and education also extend areas that do not require
one to be possessed by a spirit. These come as intelligence
passed from generation to generation through practice and
oral tradition.

‘Clutch-the-ear’ practice, modern
education enrolment practices and
social constructions
In modern day education systems, entry is age based. By and
large, the formal education begins at the age of 6 (UNICEF
2012, 2016). However, it must be appreciated that albeit this
age stipulation, schools do not go into the community to get
children. The responsibility is on parents to bring their
children to schools for enrolment when they have reached
school-going age. It is in this context that the ‘clutch-the-ear’
age predictor is interrogated. In the event that parents rely
solely on this practice, some children are bound to get
affected as they will be deemed younger for school using a
non-objective measure. The researchers herein are taking
cognisance of the fact that there are several places where
adult literacy is still very low such that parents are not
conversant of the modern age-for-grade conventional
practices. According to UNESCO (2010), 38% (translating
into 153 million) of adult population in sub-Saharan Africa
http://www.sajce.co.za

In the context of social construction of knowledge on
maturity, the modern education enrolment requisites and the
IKS intelligence seem not to correspond. When children are
in society, they are subjected to various societal measures,
and it is inevitable that socially constructed impairments can
occur. The risk is, through relying on socially constructed
knowledge on maturity, social arrangements and expectations
can contribute to impairment and disability even where
there is no such (Wendell 1996). In the absence of some
societal regulations, some practices can continue to be used.
Sometimes, practices done, with sincere intentions or because
of ignorance, negatively affect the utilisation of formal
education systems.

Utility and challenges of the
‘clutch-the-ear’ method
In the opinion of these researchers, to a great extent, the
method provides accurate ways of predicting maturity
and boosting confidence in those approved as mature. The
approval comes as a social reinforcement. The system is
passed from generation to generation through practice. It is a
transparent way of doing things and is free from manipulation.
To date, most parents still subject their children to this
maturity predictor test although bound by and conforming
to the stipulated conventional enrolment ages.
However, predicting one’s maturity for enrolment into
formal education through the unconventional ‘clutch-theear’ can have negative effects on one’s progression. There is
Open Access
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evidence of continued use of non-conventional methods for
determining children’s maturity. According to NonoyamaTarumi et al. (2010), late school entries take place on account
of parental perception on the child’s readiness for school
(physical, social and cognitive), financial need and distance
to school. The mentioning of parents’ perception here
points to the continued use of such non-conventional
methods like this ‘clutch-the-ear’ practice under discussion
herein. The consequences directly affect enrolment as
children end up getting enrolled late. Most of the associated
challenges relate to education quality, school completion
chances and psychological effects.
Through the use of this method, children with a below
average height will get into school later than their agemates. According to Wils (2004), children who are older at
entry have higher repetitions, dropouts and lower school
completion rates. A southern African study established that
those over age for their grade by 2 or more years were more
likely to drop out at later stages (Branson et al. 2014). In
times of economic hardships, older children’s chances of
dropping out are also exacerbated as they are co-opted into
fending for the family (Pufall et al. 2016). For example, the
then Ministry of Education, Sports, Art and Culture reported
that in 2009 the number of boys dropping out of school was
more than girls (Government of Zimbabwe/United Nations
Country Team 2010). This was at the peak of Zimbabwe’s
economic crisis, and this dropout can be attributed to the
older boys being withdrawn from school to help fend for
the family.
Late entry into school also leads to reduced school completion
chances for girls. In some communities, the pressure to get
married mounts for older girls (Bhagavatheeswaran et al.
2016). This reduces the chances of completing school for
those enrolled late. The irony is that at this point, the
community will start to evaluate girls’ readiness for marriage
using biological factors. This does not take into cognisance
the years lost before starting school. As such, those who
enrolled late have a higher chance of being married off before
completing formal schooling widening the gender gap in
education. According to Pufall et al. (2016), female adolescents
are more inclined to stay in school if they are in the correct
‘grade-for-age’.
The effects of marriage before completing school are widely
documented (Delprato, Akyeampang & Dunne 2017; Ganira
et al. 2015; Özcebe & Biçer 2013; Psaki 2014). A society that
does not educate women is its own enemy. ‘Advantages
conferred to women through education are subsequently
transmitted to their offspring’ (Kamanda, Madise & Schnepf
2016). Mothers play a very crucial role in the child’s health
and socialisation from neo-natal stages up until grown up.
‘In terms of non-monetary influences, education has been
found to affect personal health and nutrition practices,
childrearing and participation in voluntary activities’
(Heyneman & Lee 2016:9). So, the levels of education for
women in a given community determine its prosperity.
http://www.sajce.co.za
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One’s chances in life are automatically affected by one’s level
of education. The conventional economic system is based
predominantly on merit. A merit-based system means one
has to produce evidence of successfully completing formal
education to productively participate in the formal economy.
As such, the principle of merit legitimates subsequent social
and economic inequalities that those who do not progress
with education to completion levels, will suffer for the rest of
their lives (Jia & Ericson2017).
The negative effects of late enrolment also spread to the rest
of the children because of ‘age-for-grade’ heterogeneity
factors. ‘Age-for-grade’ heterogeneity is when children of
various ages are placed in the same grade in school (Sunny
et al. 2017). This inadvertently happens when the age of entry
into formal education is not properly regulated. Although
Jones (2016) argues that such a set-up does not have an effect
on pupils’ learning, but there is evidence on the contrary.
Such learning environments are fertile grounds for juvenile
delinquencies like bullying (Jan & Husain 2015). According
to World Youth Report (2003), juvenile delinquency is rife
when children survive in difficult conditions. In the case of
classes of age-heterogeneity, the conditions can be difficult
for both the young ones and the older ones.
The foregoing section pointed to the high school noncompletion rate in children who enrol late for formal
education. As if this is not bad enough, their dropping out of
school can influence their younger friends to drop out as
well. This works out in a domino effect as dropping out will be
seen as the norm (Bhagavatheeswaran et al. 2016). The
primary schools’ dropout rate also affects countries’ chances
of attaining universal primary education. For universal
primary education to be achieved, all children must have
completed a full course of primary education (The AfricaAmerica Institute 2015). As such, there is a need to curb
factors that disturb the continued stay of children in school
so as to curb this domino effect brought by age-heterogeneity.
Besides the issue of dropping out of school, the ‘clutch-theear’ maturity prediction method can be linked to stereotypes
and discrimination. Social stereotypes are simplified and
generalised beliefs about individuals or groups (Cox et al.
2012). Stereotypes, in this instance, occur as people label those
who will have failed to pass the ‘maturity’ test the same time
with their age-mates as failures. This instigates general
stereotyping on those withbelow average height. Stereotyping
has a long-term effect on the affected. ‘Researchers have found
that stereotypes affect attitudes, emotions, and behaviours’
(Cuddy et al. 2007). Intrinsically, practices that lead to such
stereotypes and discrimination need to be outlawed.

Conclusion
There are positive facets of the IKS intelligence that need to
be preserved and incorporated into modern systems. ‘African
indigenous knowledge systems are critical components in
the quest for the provision of quality education for all’
(Sithole 2016). The ‘clutch-the-ear’ practice coined and
Open Access
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presented herein has its weaknesses but exposes some
valuable attributes that an education system must embrace
from the IKS. As explained, the system is a pinnacle of
transparency. It is free from manipulation. There is a need to
preserve, not the method as it were, but those attributes to
the modern education system. There is a need for transparency
and consistency in the enrolment system. Systems that
require merit for enrolment must use objective measures
without manipulation and biases. This will eliminate the
social construction that comes with subjectivity (Brickell
2006). Authorities must ensure that enrolment is based on
age for those levels where placement of children by age is
crucial. This will ensure that the systems work for the good of
all in terms of eradicating prejudice.
The negative effects of the practice as discussed above
revolve around age-for-grade disparities, stereotypes and
discrimination. The subsequent grade-age-heterogeneity
becomes rife when the maturity predictor is not objective.
However, for educational development, the main concern
must not be on the utility of this practice per se, but on
eliminating conditions perpetuating problems. It is evident
from literature that, lamentably, some children are getting
enrolled late into school. The IKS has been utilised herein to
expose the possible prevalence of practices and perceptions
that need to be worked on for the full utilisation of educational
development initiatives to be in place to occur. The
discussion has shown the negative effects of age-for-grade
discrepancies in the discussions on juvenile delinquencies.
In terms of disability, it is evident that there is an interaction
between the societal practices and what obtains biologically.
This is because the social arrangements and practices can
make biological conditions more relevant (Wendell 1996).
There is already evidence that the child living with disabilities
has two to three times’ greater chances of not being in school
in Malawi, Zambia and Zimbabwe (UNESCO 2008). In this
case, classical measuring of maturity further inconveniences
those living with disabilities by reducing their chances of
accessing basic education.
Scholars on IKS must make a positive and unbiased criticism
rather than mere veneration for the sake of it. There are
scholars who are doing justice in their work and ought to be
emulated. De Beer and Whitlock (2009) and De Vynck, Van
Wyk and Cowling (2016) have made strides in using scientific
methodologies to interrogate IKS, a move that brings
objectivity to IKS scholarly work. The former utilises scientific
methods of inquiry in life sciences IKS, whilst the later have
applied scientific inquiry to botany IKS studies. These
researchers also plan to take such scientific approaches in
future IKS work. In sociological IKS inquiries, Zungu (2016)
presents an arguably unbiased research explaining the
rampant perpetuation of women subordination and male
domination through chores and unequal treatment as
reflected in Zulu proverbs. In a number of cited proverbs,
women are presented as inferior humans. The proverbs talk
of girls having to know from early years that they should
solely aim at getting a good suitor and thereafter become
housewives. ‘Society perceives men as intelligent in conflict
http://www.sajce.co.za
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resolution and skilled in societal disputes’ (Zungu 2016:221).
It is through such socialisation and teachings rife in IKS that
the ‘gendered’ depiction of women in society is perpetuated.
This shows that social construction of knowledge is very rife
in IKS. As such, there must be sincere effort to speak against
it through unbiased presentations.
This article also has a recommendation for policy-makers
dealing with increasing enrolment of children into schools. The
authors note, with appreciation, proposals already in literature:
to implement cost-cutting and demand stimulating or financial
measures over and above the construction of more schools and
existing ones (Bredie & Beeharry 1998). The Centre for Global
Development (2002) suggests economic support for poor
households as done in Mexico, back-to-school programmes as
done in Angola and increased investments in education as
done in Korea as ways to increase enrolment. This article
recommends a ‘backward-integration-enrolment’ strategy in
which schools will go into the communities and enrol children
as opposed to waiting to enrol those brought to them. By so
doing, schools will take modern measures to the people and
timely enrol the children at source rather than waiting while
the damage will be going on.
Finally, the argument presented in this article is that although
the African system is rich in non-conventional ways of
measuring, there are practices that need to be abandoned.
Practices like measuring maturity through asking children to
clutch their ears are, by and large, inadequate and defective.
There is need to protect that which is good and pluck out
that which is defective on the basis of impact to the society not
merely protect for the sake of identity. In terms of educational
development, there is a need to ensure timely access to all. The
final aim is that ‘though equality of educational opportunity
may not guarantee an equal outcome in life chances, it does
require that the process leading to the achievement and
attainment be fair’ (Jia & Ericson 2017:97).
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