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Why this study?
Poverty has been identified as a key factor disabling people’s access to education (UNESCO, 2012a), a
situation which Lesotho is not immune to. This is evidenced by the continuing decline in Lesotho’s
international ranking for development indicators, which have shifted from 120 out of 162 countries in
2001, to 162 out of 187 countries in 2014, followed by another drop to 161 out of 188 countries in
2015 (UNDP, 2014; UNDP, 2015). Lesotho is also classified as a low-income country with 54% of the
population living below the poverty threshold of $2 per day (GOL, 2012), with approximately 70% of
the rural-based populace reportedly the most poverty-stricken. The economy relies on subsistence
farming, manufacturing, and, to a limited extent, migrants’ remittances from South African mines.
When a family becomes economically disadvantaged, a boy in the family becomes the first resort to
support the family’s financial needs, meaning that he will have to withdraw from his educational
activities to look for employment. This situation is verified by findings from the unpublished study
conducted by Pitikoe (2012) and those of Preece, Lekhetho, Rantekoa, and Makau (2009), which
suggest that low herders’ literacy rates have resulted from culture and poverty. Culturally, herding in
Lesotho takes the first priority and, as such, prohibits Basotho males’ access to and retention in
education (Gill, 1993; Mohasi, 2006; Morojele, 2009; Ntho & Lesotho Council of NGOs, 2013; Nthunya,
1996; Ratau, 1988; US Department of Labor, 2011). The escalation of HIV and AIDS, coupled with
poverty and orphanhood, are further educational barriers that affect access to and continuity in
education and force young boys and girls to seek various employment opportunities (UNESCO, 2012b).
Lesotho has been applauded for the positive results brought about by the implementation of its free
primary education (FPE) policy in 2000 (MoE, 2001), which saw an increase in learner enrolment.
However, there remains an absence of policy that legally binds parents to take their children to school
(Morojele, 2009), and parents and livestock owners are not legally bound to prioritise herders’
education over livestock herding. As a result, Lesotho unlike other African countries reportedly has
higher female than male literacy rates because while girls attend school, the boys look after livestock.
Given that formal education provision does not seem to cater for herding lifestyles, non-formal
education (NFE) seems to be a provision that would cater for the needs of the herders. However,
Lesotho’s NFE provision is only offered by NGOs (Setoi, 2012) and the government-sponsored, Lesotho
Distance Teaching Centre (MoET, 2013, 2014). In the absence of ratified policies that support NFE and
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adult education, as well as open and distance education, NFE is relegated to a lower standard than
that of formal education (MoET, 2005, 2008).
Basotho herders do not want to remain marginalised herders—no land, poorly catered for, low social
status, inaccessible social services including education and health, and not part of mainstream society.
They aspire to become socioeconomically independent (Pitikoe, 2012; Preece et al., 2009), which
highlights the need for at least basic literacy and numeracy skills to enable their global interaction. The
paucity of literature on Basotho herders limits the establishment of an in-depth understanding of their
educational needs and ambitions that could inform NFE policy and practice on how to match herders’
lifestyles with an appropriate and relevant curriculum. This knowledge-gap implies a need for a deeper
understanding of who the herders are, how they live, and their life ambitions. Given that, it can be
argued that a herder’s identity is central to his interaction mode with educational systems and wider
society, a more in-depth understanding of herders’ lived experiences and the influence thereon on
their multiple identities and ambitions can help to inform Lesotho’s NFE provision.
Adult education could develop a deeper understanding of who male Basotho herders are, their herding
lifestyles, and their educational ambitions in order to inform NFE policy change, agenda, and practice.
My research addressed the following questions:


What are the educational life histories of adult male herders in Lesotho?



How are their multiple identities (subjectivities) as herders constructed and how
do these constructed identities influence their educational needs?



How have the herders applied indigenous knowledge gained through their life
history experiences to advance their livelihoods?



How could these life history experiences inform Lesotho’s non-formal education
policy for adult herders in Lesotho?

What Theories Did I Use To Explain My Findings?
The following theories were used to examine Basotho herders’ life histories, identities and educational
ambitions:


identity theories (Burke & Reitzes, 1991; Wielenga, 2014)



subjectivity theories (Chandler, 2013; Winter, 2011)



African perspectives (Kumah-Abiwu & Ochwa-Echel, 2013; Lekoko & Modise, 2011)



masculinities identities (Bowl, Robert, Leany, Ferguson, & Gage, 2012)



indigenous knowledge (Lekoko & Modise, 2011; Nyiraruhimbi, 2012; Smit &
Masoga, 2012)



social capital (Bourdieu, 1985; Hawkins & Maurer, 2010).

The identity theories analysed their social inclusion. African perspectives revealed the influence of the
collective African nature on herders’ behaviour and identity construction. Indigenous knowledge
theory explained forms of and the generation of herding knowledge and its relevance to economic
empowerment. Social capital theory unravelled the types of herding social networks beneficial to
herders.

How Was This Study Conducted?
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This qualitative research used the interpretivist paradigm (Chilisa & Preece, 2005) and life history
methodology. The unit of analysis was a snowball-sampled 30 Basotho herders aged between 18 and
45 years. The investigation employed semi-structured interviews, photo voice, and transect walks.

What Did I Find Out?
Two distinct identities emerged: public and private. The negative public perception of the herders
impacted on their social relations and their ambitions to learn. The private identity was more innate.
Regardless of their public resentment, the herders were cohesive, which benefitted them as a shared
learning resource. While Lesotho provides FPE, the provision does not fully cater for their economic
empowerment ambitions. Therefore, herding provided a quicker way of livestock acquisition for future
savings or immediate income generation. In the process, more males dropped out of the formal system
to join the herding community.
Herding is a rite of passage into manhood for learning bravery, resilience, and self-protection—hence
the higher value attachment to herding than to education. Basic literacy and numeracy skills are of
prime importance to livestock monitoring, therefore, some herders devised informal context-specific
approaches to learning such as using stones or sheep droppings to learn counting—matching these to
the actual numbers or virtually matching them to livestock numbers. Others resorted to the earmarks
in order to identify their livestock. Significant others and bonding social capital were beneficial in
promoting learning among the herders. These forms of learning can be explained as context-specific
social literacy practices which impacted on how literacy and numeracy teaching could be related to
their daily herding practice. In spite of their low literacy and their marginalisation status, the herders
used traditional herbs for their own medicinal health care as well as for their livestock—and to
supplement their daily nutritional requirements.

Significance for Social Change
The potential resourcefulness of herding as a form of learning, and the herding networks, provided
support for the herders’ learning. The inaccessibility of the social services of education and health care
catalysed alternative redress through social literacy skills as well as traditional healing—human and
veterinary health care. These implied the need for social change to a consultative NFE curriculum
review and design flexible enough to accommodate the herders’ educational ambitions and lifestyles.
In spite of using a small sample, the responses revealed a need for Lesotho’s NFE policy and practice
to change to include herding indigenous knowledge into Lesotho’s education provision.

Conclusion
This report outlined the sociocultural position of Basotho males and the implications of herding on
males’ access to education, demonstrating a need to review Lesotho’s NFE policy and practice such
that Lesotho’s herding indigenous knowledge is documented and mainstreamed within the NFE
provision.

References
Bourdieu, P. (1985). The forms of capital. In J. E. Richardson (Ed.), Handbook for theory & research for
the sociology of education (pp. 241–258). New York, USA: Greenwood.
Bowl, M., Robert, T., Leany J., Ferguson, G., & Gage, F. (2012). Gender masculinities and lifelong
learning. New York, USA: Routledge.

Educational Research for Social Change, September 2018, 7(2)

153
Burke, P. J., & Reitzes, D. C. (1991). An identity approach to commitment. Social Psychology Quarterly,
54(3), 239–251.
Chandler, B. (2013). The subjectivity of habitus. Journal for the Theory of Social Behaviour, 43(4), 469–
491.
Chilisa, B., & Preece, J. (2005). Research methods for adult educators in Africa. Cape Town, South Africa:
Pearson & UNESCO.
Gill, S. J. (1993). A short history of Lesotho. Morija: Morija Museum and Archives.
GOL. (2012). Poverty reduction strategy paper. Washington, USA: International Monetary Fund
Hawkins, R. L., & Maurer, K. (2010). Bonding, bridging and linking: How social capital operated in the
New Orleans following Hurricane Katrina. British Journal of Social Work, 40, 1777–1793.
Kumah-Abiwu, F., & Ochwa-Echel, J. (2013). Rethinking the ideas of Pan-Africanism and African unity:
A theoretical perspective of Kwame Nkrumah’s leadership traits and decision making. The Journal
of Pan African Studies, 6(6), 121–142.
Lekoko, R., & Modise, O. M. (2011). An insight into African perspective on lifelong learning: Towards
promoting functional compensatory programmes. International Journal of Lifelong Education,
30(1), 5–17.
MoE. (2001). Free primary education programme. Pretoria, South Africa: Watermark.
MoET. (2005). Lesotho education sector strategic plan 2005-2015. Maseru, Lesotho: Ministry of
Education and Training.
MoET. (2008). Lesotho open and distance learning policy: Final draft. Maseru, Lesotho: Ministry of
Education and Training.
MoET. (2013). Lesotho distance teaching center annual report. Maseru, Lesotho: Lesotho Distance
Teaching Center.
MoET. (2014). Lesotho distance teaching center annual report. Maseru, Lesotho: Lesotho Distance
Teaching Center.
Mohasi, M. (2006). Mainstreaming marginalised populations through adult education programmes:
The herdboys in Lesotho. In S. B. Merriam (Ed.), Global issues and adult education (pp. 158–168).
San Francisco, USA: Jossey Bass.
Morojele, P. (2009). Construction of gender in the context of free primary education: A multi-site case
study of three schools in Lesotho (Unpublished doctoral thesis). University of KwaZulu-Natal, South
Africa.
Ntho, M. N., & Lesotho Council of NGOs. (2013). A review by AfriMAP and the Open Society Initiative
for Southern Africa. Johannesburg, South Africa: Open Society Initiative for Southern Africa.
Nthunya, M. (1996). Singing away the hunger: Stories of a life in Lesotho. Pietermaritzburg, South
Africa: University of Natal Press.
Nyiraruhimbi, A. (2012). Indigenous approaches to maize production & soil management in Msinga,
Kwazulu-Natal province (Unpublished master’s thesis). University of KwaZulu-Natal, South Africa.
Pitikoe, S. (2012). Access to open & distance learning for the herdboys: A case study Monna ka Khomo
Herdboys Association (Unpublished master’s thesis). National University of Lesotho, Lesotho.
Preece, J., Lekhetho, M., Rantekoa M., & Makau, M. (2009). Nonformal education & vocational skills:
Two case studies of Lesotho. Maseru, Lesotho: National University of Lesotho.
Ratau, J. (1988). Molisana oa Mosotho. Morija, Lesotho: Morija Printing and Archives.

Educational Research for Social Change, September 2018, 7(2)

154
Setoi, M. (2012). Youth & adult learning and education in Lesotho. Bonn, Germany: OSISA.
Smit, J. A., & Masoga, M. A. (2012). African indigenous knowledge systems and sustainable
development. Durban, South Africa: People's Publishers.
UNESCO. (2012a). EFA global monitoring report: Towards the EFA goals. Hamburg, Germany: UNESCO
Institute of Lifelong Learning.
UNESCO. (2012b). UNESCO’s global partnership for girls’ & women’s education: One Year on (Lesotho
Education Fact Sheet, May 2011–May 2012). UNESCO Institute of Lifelong Learning. Retrieved from
http://UNESCO.org/new/en/education/
UNDP. (2014). Human development report: Sustaining human progress: Reducing vulnerabilities &
building resilience. New York, USA: United Nations Development Programme.
UNDP. (2015). Human development report: Working for human development. New York, USA: United
Nations Development Programme.
US Department of Labor. (2011). Findings on the worst forms of child labor. Retrieved from
http://www.state.gov/j/drl/rls/hrrpt/2011/af/186209.htm
Wielenga, C. (2014). ‘Lived’ identities in Rwanda beyond ethnicity? Africa Insight, 44(1), 122–135.
Winter, P. (2011). Coming into the world, uniqueness, & the beautiful risk of education: An interview
with Gert Biesta by Philip Winter. Studies in Philosophy and Education, 30(5), 537–542.

Educational Research for Social Change, September 2018, 7(2)

